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HIGHLIGHTS

Four years after college entry,, only 37 percent of former freshmen who
entered the nation's junior colleges, senior colleges, and universities
in 1967 had not obtained at least an associate degree. One-half of
the women (51 percent) and two-fifths of the men (41 percent) had ob-,
tamed a bachelor's degree.

Degree aspirations tended to increase among the former freshmen, and
particularly among women, over the four years since college entry. In
1967, 43 percent of all freshmen aspired to a master's degree, a Ph.D.,
or an Ed.D.; in 1971, almost one-half (49 percent) of the same group
aspired to this advanced degree level.

Less than one in ten students consider themselves as having dropped out
of college "permanently"; more than one - fourth, however, claimed that
they had dropped out "temporarily" during the four year period.

About two-fifths of those who initially entered a junior college, and
one-fifth of those who entered a senior college or university, had
transferred to another institution at some point during the four years
after their entry to college.

More than two-fifths of the students had overall grade point averages of
"B" or better during their college career; only about one in twenty had
an average of "C -" or less. Students enrolling in juni. calliges tended
to have lower grade point averages than their counterparts in senior
college, and women consistently reported higher grade point averages than
men at each type of institution.

Most students (two-thirds) receive financial support from their parents
for their undergraduate education, but more than half (56 percent) also
helped support themselves thrOugh employment. Only one in ten had a
Federal scholarship, fellowship, or grant; and less than one in five
gained partial financial support through a Federal loan.

During the undergraduate years,. the choices of field of major study for
the cohort shifted away from the professions, physical sciences, and
engineering. The social sciences and education became more popular major
fields of study between the freshman year in 1967 and four years later:

Over the undergraduate years, students appear to become less inclined to
strive for status and to seek financial success in later life. Instead,
they increase their aspirations to succeed in artistic endeavors, and
they become more inclined to want to be helpful to others.

College freshmen generally become more liberal over the following four
years with respect to both campus issues and wider social issues. In
1971, a majority of the former freshmen also believed that student evalu-
ations should be used in administrative decisions regarding faculty (81
percent), and that undergraduate education would be improved if course
work were made more relevant to contemporary living (72 percent) and if
more attention were paid to the emotional growth of students (51 percent).
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Four Years After College Entry1

Alan E. Bayer
Jeannie T. Royer
Richard M. Webb

For the past seven years the American Council on Education, through its

Cooperative Institutional Research Program (CIRP), has conducted a large-

scale annual survey of freshmen entering college. Following a 1961 proto-

type study of 127,000 entering freshmen and a 1965 pilot study of 42,000

entering freshmen, full-scale surveys of more than a quarter million entering

students have been undertaken each year since 1966. Through 1972, about two

million college freshmen had participated in the CIRP. Among the student

participants, all full-time new freshmen enrolled in an institution providing

reprero,tative or relatively complete coverage of the freshman student body

were included in national norms compilations. National normative reports

based on these compilations have been published annually by the American

Council on Educ.tion.

The major purpose of this ongoing survey and research program is to

determine how students are affected by the colleges they attend (Astin,

Panos, and Creager, 1966). Consequently, subsamples of the original groups

of participating students have been followed up periodically. The sample

sizes and timetable of followup surveys to date are shown in Table 1. These

followup surveys consist in part of post-tests on selected items previously

completed in the Freshman Information Form, and in part of items that cover

student experiences and achievements, aspiration& and plans for the future,

perceptions and evaluations of the college environment, and educational out-

comes and academic standing.

'Data collection for this report was supported by Grant OEC-0-71-2526(099)
from the U.S. Office of Education. Data analysis was supported in part by
Grants GI-34394 and 0741 from the National Science Foundation. We are indebted
to John A. Creager and Charles L. Sell for their contributions in the develop-
ment of weights to be applied to these data for normative purposes.
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A series of analytical studies based on several of these followups have

already been completed (e.g., see Astin, 1965; Astin, 1968; Astin, 1972;

Astin and Panos, 1969; Bayer, 1972; Drew and Astin, 1972; Panos and Astin,

1968). Also completed are normative descriptive summaries based on the one-

year followup of 1966 entering freshmen (Bayer et al., 1970) and on the four-

year followup of the 1961 freshmen Ostia and Panos, 1969, Chapter 2). This

normative report is another in the series and makes available the results

of a more recent followup survey based on responses in 1971 by former fresh-

men who entered college in 1967.

In addition to providing normative summaries such as this, continuing

effort is also being directed toward providing feedback of results to par-

ticipating students and cooperating institutions. Major research emphasis

focuses on analytical studies based on the results of the followup surveys and

are designed to assess the impact of various college environments and ex-

periences on student growth and development. (For a comp naive review of

the objectives and activities of the CIRP, see Kent, 1972.)

Sampling Design and Weighting Procedures

A total of 280,650 students at 359'colleges participated in the original

survey of freshmen entering college in the fall of 1967. Because a umber

of participating institutions provided a sample of student respondents deemed

unrepresentative of the institution's entire entering freshman class, weighted -

national normative tabulations were based on 185,848-first-time full-time

freshmen from 252 institutions (46 junior or community colleges, 155 four-

year colleges, and 51 universities).2

2lnstitutions in the normative tabulations were arrayed into 29 stratifica-
tion cells (based on type, control, size, and affluence) and differentially
weighted to adjust for disproportionate sampling of institutions across cells.
In addition, the data were further adjusted to correct for nonparticipation of
students within institutions. For the normative results and for further details
regarding the sampling design, see Panos, Astin, and Creager, 1967.
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Followup Sample

For natters of economy in institutional research, and because it is

generally not necessary in followup research to study the entire student

body at large institutions, a subsample of students included in the national

norms was drawn for a followup mailing to the students' homes. The follow-

up sample included all students who had entered institutions enrolling fewer

than 300 first-time freshmen in 1967, and samples of between 250 and 300 stu-

dents (every Nth case on file) from the larger institutions. The resulting

sample consisted of 63,510 former freshmen
3
to whom the initial followup

questionnaire was mailed in July 1971.

A reminder postcard was sent out to the entire sample one week after the

initial mailing. One month later, a second request and questionnaire was sent

to all nonrespondents whose first mailing had not been returned as "non -

deliverable."4 After another three weeks, a one-fifth sample (every 5th case)

of nonrespondents was selected foe special delivery mailing of a third ques-

tionnaire.
5

Of the 63,510 in the original mailing, 5,341 were found to either be

deceased or to have nondeliverable addresses that could not be updated. Of

the remaining 58,169 for whom mail contact might be assumed, valid and usable

forms were received from 34,346 (59.0 percent):

3
Sample selection procedures described previously actually resulted in a

subsample of 64,079, but 569 of these had provided no name and address for
followup purposes. All mailings were first-class with live stamp.

4
An attempt was made to update nondeliverable addresses through requests

to the institutions at which the student was originally enrolled. All addresses
updated by this means were again sent a questionnaire.

5
An additional phase entailed a telephone followup survey of a subsample

of nonrespondents to the special delivery mailing. Of. the 2,790 who were selec-
ted for the telephone survey, which employed an abbreviated fora of the question-
naire, information was collected either from the subject, his parent, or other
relatives for 1,714 (61.4 percent); of the remaining 1,076, most were not con-
tacted because no telephone number could be ascertained. These telephone re-
spondents are omitted for all tabulations in this report.



Weighting Procedures
6

For purposes of developing population estimates, the first step was to

weight the respondent group of 34,346 up to the original sample of approxi-

mately 64,000 :selected for the followup survey.
7

This was dons through step-

wise multiple regression analysis based on randomly selected subsamples from

the original %ample selected for survey. For each student, a dichotomously

scored dependent variable was defined to indicate whether thi student was a

respondent or a nonrespondent. A large pool of items from the 1967 Freshman

Information Fors served as the independent variables. The final regression

equation included all variables whose independent contribution yielded a

significant reduction in the residual at of squares 'of the dichotomous

dependent variable.
8

Using the regression coefficients, an estimated proba-

bility of responding vas computed and then divided into 1.0 to produce the

appropriate weight for the subject (i.e., the reciprocal was calculated).

A second weight was then developed to adjust the weighted sample of

approximately 64,000 to the initial 1967 freshman survey sample. In tho-case

of small institutions (i.e., 1967 freshmen enrollment less than 300), this

weight equaled 1.0; in the case of large institutions, it is the reciprocal

of the sampling fraction for followup selection. This weight raised the

initial respondent group to represent the approximately 186,000 1967 fresh-

men included in the original normative sample.

6
For a more detailed discussion of similar weighting procedures for

another data base, see Astin, 1970.
7
The total samplc-xelected for followup was actually split into two

subsamples, one of which included all those selected for the special delivery
mailing. Separate regression equations for this first step in the weighting
procedures were developed for these two subsamples.

8
Among the significant predictor variables were race, age, sex, high

school grades, religion, and career aspirations,



A third weight, also employed for the freshman normative report, ad-

justs, by sex, for less than complete coverage of all 1967 first-time full -

time freshmen within each of the 252 participating institutions included in

the freshman norms. Typically, this weight is close to 1.0; in the case of

an institution that administered the form to its entire 1967 freshmen class,

it is exactly 1.0. Its application yields counts that precisely mach

freshman enrollssent counts in each participating institution.

Finally, a fourth weight is calculated which is the ratio of the number

of first-time full-time freshmen, by sex, in the entire population within

each of the 29 cells of the 1967 stratification design to the nuiesr of fresh-

men entering the sample institutions within the cells.

The products.of those weights adjust the initial followup sample of

34,346 up to approximately 1.3 million, which represents the tote). number of

first-time full-time freshmen entering American higher education institutlems

in 1967. Consequently, the mean of the final weight is 37.8; the median is

23.4, and the interquartile range of the weights is 11.7 to 52.9. The follow-

up sample counts, by sex and by the type of institution in which the students

initially enrolled, and the corresponding population distribution estimates

based on the weighting procedures described above, are shown in Table 2.

Thea-q2Z.Form

The 1971 followup questionnaire was developed in conjunction with the

U.S. Office of Education, Bureau of Educational Personnel Development, to

meet, in part, the assessment requirements of the Education Professions De-

velopment Act of 1967. Consequently, substantial emphasis in content was

placed on the training, aspirations, and plans of students intending to enter

elementary or secondary school teaching. Indeed, half of the last page of the

brief four-page followup form asked questions specific to those intending to

teach at the elementary or secondary level.
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e Many of the remaining items focused on educational and employment acti-

vities since entering college, experiences during the college years, and

future career plans and activities. A number of questions were repeated from

the initial freshman survey form: career choice and choice of field of study,

degree aspirations, and other selected aspirations and attitudes. A copy of

the followup questionnaire is shoWn in Appendix A.

National Followup Norms

National normative data are reported on pages 21 through 29 and are

presented by sex and for bc-01 sexes combined; these tabulations are sub-

divided by the basic type of institution in which the students initially

enrolled for their first college term two-year colleges, four-year col-

leges, universities -- plus the total for all institutions combined. All

figures are percentages based on the weighted marginal distributions of the

responses from the followup sample. In some cases, percentages may not sum to

exactly 100.0 within a group, due to rounding error; for some questions, re-

spondents were asked to mark as many items of the question as was applicable,

in which case the sum will be in excess of 100.0.

To report statistical indicators of precision for every percentage is

impractical. However, -some idea of the reliability of the reported data is

important for comparative purposes. Appendix B offers some guidelines for

judging the precision of the reported percentages.

Selection of Items for,-Norms

The last four questions on the followup survey, as noted above, were

collected to meet specific informational requirements of the U.S. Office of

Education. Because they were applicable to only a small proportion (about

one-fifth) of the sample, responses to these questions and to an item on
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practice teaching experience were not tabulated for normative purposes.
9

Nor

were responses tabulated for undergraduate minor field of study, because a

substantial proportion indicated they had no minor during their college years.

Tabulations for all other items in the followup form shown in Appendix A are

reported. In some cases, adjacent response categories have been combined for

the purpose of more concise summary (e.g., "agree strongly" and "agree some-

what" responses have been combined for reporting percentages on attitudes

toward social and campus issues). In the item on degree aspirations, the

types of degrees have been rearranged into a hierarchical order and degree

plans have been recalculated to reflect the highest degree planned at any

future date rather than for specified year intervals.

Basis for Norms Calculations

The followup norms are based on all 1967 entrants to the American higher

educational system, including dropouts, stopouts, and others who may be de-

layed in completing their education (e.g., because they took reduced course

loads and thus lacked credits to graduate with their class; transferred be-

tween institutions, resulting in "lost" credit hours; or were enrolled in

special curricula which generally require more than four years of study for

completion of degree requirements). Indeed, after four years of college,

the norms indicate that only 45 percent had received a bachelor's degree and

16 percent an associate degree.
10

However, 29 percent planned to attend

college as an undergraduate (either full- or part-time) in the fall; and

only 9 percent indicated they had no plans to obtain a college degree some-

time in the future.

9
The U.S. Office of Education has contracted with the Bureau of Social

Science Research (Washington, D.C.) for detailed analysis of these items.
10
These figures are consistent with earlier studies of college completion-

rates after a comparable period. See, for example,Knoell (1964), Panos and
Astin (1967), Sewell and Shah (1967), and Folger, Astin, and Bayer (1970,
Chapter 5).
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These degree aspirations after four years indicate that a substantial pro-

portion of those who do not have a college degree may eventually get one. In-

deed, these data on educational plans and aspirations, if fulfilled, would be

consistent with Eckland's (1964a, 1964b) finuings from a cohort of male entrants

at the University of Illinois for a period of ten years. In his followup study

it was found that approximately three-fourths eventually completed a college

degree somewhere -- a much higher completion rate than has been generally as-

sumed, based on most other studies of college persistence which have allowed

shorter periods of time for students_to complete their educational programs and

do not always consider success rates of transfer students to other institutions.

In summary, those who have completed a degree by the time of this follow-

up were undelayed students; a substantial proportion of the remainder are

"delayed progress" students. Consequently, it was determined not to report

normative results based on this followup survey for only those who had obtained

a degree. Delayed and "normal" progress students have been shown to differ

significantly (Etkland, 1964a); thus tabulations on degree recipients four

years after college entry would present a distorted picture of the character-

istics of degree recipients in general.

Normative data are therefore generally presented for the entire fresh-

man class of 1967, including those who may prove to be permanent dropouts as

well as those who have experienced various forms of delay previously iden-

tified (Schoenfeldt, Bayer, and Brown, 1970). An exception is made for com-

puting normative percentages for graduate school aspirants. Two itekts on

the followup questionnaire were specific to those who planned to attend

graduate school: anticipated sources of support (question 7b); and intended

graduate major field (question 12b). As noted in the followup normative

tabulations, percentage calculations for these questions are restricted to

those who had graduate school aspirations.



Treatment of Missing Data

In any survey, some respondents may be expected to skip particular ques-

tionnaire items. In some cases, nonrespondents to a particular item have

been excluded from the percentage calculations; this procedure carries the

implicit assumption that nonrespondents are distributed in a similar ratio

as are respondents to the particular item categories. In other cases, logic

dictated inclusion of nonrespondents in percentage calculations, either be-

cause skipping an item might imply a "not applicable" response, or a response

in the negative to the item. In the normative tabulations, those items not

designated by an asterisk include nonrespondents in the calculations.

Overview of Findings

The massive amount of information presented in the following pages pre-

cludes any comprehensive overview. Consequently, only selected highlights

are given, drawn primarily from the followup responses of men and women who

had entered any type of institution in the fall of 1967. When appropriate,

however, comparison of followup responses are made with similar questions

asked of the same cohort of students at the time of initial enrollment in col-

lege (see Panos, Astin, and Creager, 1967). To a great degree, these results

are consistent with most earlier studies of smaller scale and more restricted

generalizability, many of which have been summarized by Feldman and Newcomb

(1969).

Degree Attainment. Degree attainment is a widely used measure of stu-

dent "success" in the higher education system. However, as discussed above,

attaining a degree after four years of college provides a very distorted

picture of the proportion of beginning freshmen who will ultimately be "success-

ful"; many more may be expected to graduate at some time in the future.

Nevertheless, by four years after college entry, fully three-fifths of former

freshmen have attained a college degree.



Consistent with other research on degree attainment within the half-

decade after college entrance, women are significantly more likely than men

to have completed a degree program. Indeed, regardless of where initially

enrolled (two-year college, four-year college, university), women were con-

sistently more likely than men to have obtained a bachelor's degree at the

end of four years. Additionally, students entering a two-year institution

were almost as successful in completing a degree as were students-in-general,

although the former were much more likely to aspire to and complete a two-

year associate degree rather than a baccalaureate.

Degree Aspirations. Despite the greater success of women than men to

obtain a college degree within four years, a larger proportion of women (18.5

percent) than of men (11.8 percent) aspired to less than a baccalaureate de-

gree (i.e., either "none or associate only) in the followup. These sex

differences are also consistent with similar data on degree aspirations at

the time of college entry: In 1967, 13.7 percent of the women and 9.7 percent

of the men stated plans for less than a baccalaureate degree.

On average, however, degree aspirations of both men and women, and par-

ticularly women, appear to have increased over the undergraduate years. In

1967, approximately two-fifths (42.9 percent) of the students stated that they

planned to obtain either a master's degree or a doctorate (Ph.D. or Ed.D.).

Four years later, almost one-half (48.7 percent) of the followup respondents

from the same cohort reported similar aspirations. Most of this rise is

demonstrated by the women: In 1967, 38.6 percent of women freshmen aspired

to a master's degree, Ph.D., or Ed.D.; the comparable figure for women four

years later is 50.2 percent. For men, the increase was from 46.2 percent to

47.7 percent.

Educational Persistence. Former 1967 freshman men were more likely than

women to have been enrolled in college (either full- or part-time) as an
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undergraduate in the spring term of 1971 (66.3 percent versus 60.9 percent)

and to anticipate enrollment as an undergraduate for the 1971 fall term (34.5

percent versus 21.3 percent). This is at least in part attributable to the

fact that women are more likely to have received a college degree within four

years, but it also suggests that the sex differential in success as marked by

degree attainment will likely narrow as the span of time since college entry

increases.

Women, particularly those who initially entered a two-year institution,

are also more likely than men to indicate, at the time of the 1971 followup,

that they have permanently dropped out of college. But women are slightly

less likely than men to indicate that they have either dropped out temporarily

or have transferred to another college before graduating.

Academic Achievement.- Overall, more than two-fifths (42.1 percent) of

the sample report having received a "B" average or better as their overall

grade point average during their college career; more than two-thirds (69.0

percent) report a comparable grade point average in their major subject during

their college career.

Without exception, women in all types of institutions achieve higher

grades than men. Moreover, almost twice as many men as women report having

failed at least one course in college (43.2 percent versus 24.5 percent).

Women were also more likely than men, in each type of institution, to have

been elected to an academic honor society or to have graduated with honors.

While students who initially enrolled in two-year colleges were less

likely than others to indicate they had failed at least One course during

their college career, they also had lower grade point averages than those

in either four-year colleges or universities.

Educational Financial Support. Two-thirds of the students received

financial support from parents to subsidize their educational and living
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expenses during their undergraduate years; more than half (56.1 percent) also

reported that their own employment supported part of their educational ex-

penses. Only one in ten (10.1 percent) drew support from Federal scholarships,

fellowships, or grants; and one in five (19.0 percent) obtained Federal loans

as a source of some financial support for their undergraduate education.

Among those planning to go to graduate school, reliance on parents for

financial assistance drops to 18.7 percent; and fewer students plan to take

out loans. However, 6.3 percent expect to receive a research assistantship,

13.4 percent a teaching assistantship, and more than three-fifths (61.5 per-

cent) plan other employment as a means to finance their intended graduate

education.

Field of Study. The comparison of probable major field of undergraduate

study at entry to college in 1967, and actual undergraduate field of study

as reported in the 1971 followup survey, is generally consistent with earlier
.

research (see the review in Feldman and Newcomb, 1969). Specifically, drops

in the proportions selecting the following majors are noted: Professional

and health fields -- 11.9 percent_in-1967._to_5..1...percent in 1971; physical

sciences, mathematics and statistics -- 7.2 percent to 5.7 percent; and

engineering -- 9.8 percent to 7.5 percent. Substantial increases are noted,

in the social sciences (psychology, sociology, anthropology, history, poli-

tical science), from 14.5 percent in 1967 to 20.6 percent in 1971; and edu-

cation, from 10.5 percent to 13.0 percent. In general, career aspirations

tended to reflect similar shifts.

Life Objectives. During the four years since college entry, students

have become less concerned with attainment of status and recognition. In

1967, two-thirds (67.8 percent) believed that it was essential or very im-

portant to become an authority in their field of specialization (51.0
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percent in 1971); two-fifths (43.5 percent) thought it important to be very

well-off financially (29.8 percent in 1971); and 46.4 percent believed that

success in business was a particularly important objective in life (29.4

percent in 1971).

On the other hand, an increasing proportion (15.8 percent in 1967, 20.2

percent in 1971) considered the creation of works of art an important goal in

life. The proportion feeling it important to help others in difficulty also

increased over the four years: from 61.8 percent to 68.9 percent.

Attitudes. On most social and campus issues, more liberal attitudes

prevail than at the time of entry to college. Again, this is consistent with

most other longitudinal research findings regarding political, economic, and

social liberalism (see the review in Feldman and Newcomb, 1969).

In 1967, more than one -half (56.6 percent) agreed that the activities of

married women are best confined to the home and family; in 1971, less than

one-fourth (23.5 percent) endorsed this position. On the issue of population

growth, about two-fifths (42.2 percent) of freshmen agreed that parents should

be discouraged from having large families; four years later, more than three-
_

fourths (76.9 percent) agreed.

In 1971, however, there was less than unanimous opinion (39.4 percent)

that open admissions should be adopted by all publicly-supported institutions;

and between 1967 and 1971 the proportion who thought students from disadvan-

taged backgrounds should be given preferential treatment in college admissions

dropped from 43.3 percent to 36.5 percent. On other college issues, however,

students did take more liberal positions in 1971 than in 1967: The proportion

thinking that student publications should be cleared by college officials

dropped from 52.2 percent in 1967 to 30.2 percent in 1971; the proportion

agreeing that college officials have been too lax in dealing with student pro-

testers on campus dropped from 47.8 percent to-43.2 percent; and the proportion



-16-

endorsing the position that college officials have the right to ban persons

with. extreme views from speaking on campus dropped from 39.5 percent to 26.7

percent.

On most issues of instruction in higher education, many students en-

dorsed the need for fundamental reform. Fully four-fifths (81.5 percent)

believed that faculty promotions should be based in part on student evalua-

tions (up from 62.2 percent in 1967). Moreover, 72.0 percent of the 1971

followup group thought that undergraduate education would be improved if

course work were made more relevant to contemporary life and problems; and

one-half (50.6 percent) thought that more attention should be paid to the

emotional growth of students.

In conclusion, it should be noted that many of the changes summarized

above also take place among individuals who have not attended college, al-

though typically in lesser degree (Feldman and Newcomb, 1969, p. 327). The

objective of the ACE Cooperative Institutional Research Program is to assess

the extent to which such changes result from going to college itself, rather

than from simply maturing in contemporary American society, and to assess

what types of college environments and experiences tend.to differentially

influence the rates of change among different types of students.

The extensive descriptive data presented in this report do not allow a

detailed overview. They do, however, permit the interested reader to compare

the sexes and to compare students who initially enrolled in different types

of institutions with respect to their college and work experiences, aspira-

tions, and attitudes, Used in conjunction with the national normative data

based on their responses as new college freshmen (Win, Panos, and Creager,

1967), they provide insights into how young aduLog change over time, some of

which change may in part be attributable to their college experiences.



The longitudinal information described in this report is also available

to the general community of educational researchers through the ACE data

accessing system (Sayer, Actin. Eoruch, and Creaser, 1969). The statistics

presented here will allow the researcher to familiarise himself with the kinds

of data available to him and the marginal distributions on particular variables

with which he might be working.

Many persons connected with higher education have indicated that the ACE

normative data published previously in this series have been highly useful.

The data presented hare should also be valuable to students and administrators

.concerned with establishing policies to improve the educational system and

to researchers intereated in exploring and testing theoretical and practical

formulations to meet the same objectives.



1971 Survey Responses of 1967 College Freshmen,
by Sex and Type of Institution in Which Originally Enrolled
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1971 Survey Seeposses of 1967 rilege Freshmen.
by Sex ad Type of Imetitutise is Which Origleally broiled

(Weighted Perceetspe)

T..-Pear Cs Ityr-Year Col Valvillitiee
7mal.

All toolitutire
Nom eta rose T of

1(a) ACTIVITIES beam rucumisc MU YEAR
2110171-rirl -

mead* a1lsgo, full time (vedergradeate) 39.4 33.4 37.1 71.3 66.2 68.9 73.3 62.1 68.8 61.7 54.2 59.3
Aturdles college. part thee (rdergraduate) 7.) 6.1 4.4 3.) 3.7 3.5 3.4 4.7 4.0 4.6 4.7 4.7
Amanitas graduate ehel 0.5 0.4 0.5 1.4 1.8 1.6 2.1 2.6 2.) 1.) 1.6 1.5
Navies coronary college laterseptise
(111see. etc.) 3.6 4.4 3.9 2.7 2.8 2.7 2,7 1.2 2.9 3.0 3.3 3.1

Attemdlog eight school. adult treatise 3.6 3.0 3.4 0.9 0.8 0.9 0.8 1.2 1.0 1.8 1.6 1.7
Attemdieg i-scheel ether this teller r
university 2.0 1.5 1.8 1.0 1.5 1.3 0.9 1.2 1.0 1.3 1.4 1.4

added Mr* II's 15.3 11.6 14.6 19.2 0.5 19.3 21.0 20.5 20.8 18.5 10.2 18.4
Merles full time
la 'military seevlee. active trey

35.6

16.4
11.8
0.3

37.2
8.8

15.7
7.6

19.2
0.1

17.4
4.0

14.2 2::: 17.2

4.6
21.7

10.1

7S

. .

21.3

6.0
Mies a housewife 0.2 26.5 10.5 0.1 16.4 7.9 O.O.

11::

.7 0.1 ,6.6 4.6
Ming unemployed. leries for a job 4.0 4.4 4.2 2.8 3.8 3.4 :::. 2.7 3.1 .4.3 3.4
Isles rompleyed, ge. looking for a 3.4 2.4 5.2 3.5 1.8 3.7 2.7 3.0 4.6 3.7 2.4 4.3 3.2
(Ma rover) 5.4 3.3 4.6 4.1 2.6 2.8 2.5 1.6 2.1 4.1 2.0 3.2

1%) ACM OVUM U Ma
TIM

Ate Ise al ego. time (Isdargradvete) 20.0 16.3 23.5 25.4 13.4 19.8 29.7 17.4 24.7 27.5 15.5 22.3
Attemdise anima. part time (undergraduate) 10.7 8.7 10.0 5.7 4.4 5.1 4.7 5.0 4.8 7.0 1.8 6.1
Attend's' graduate school 3.7 3.3 3.5 16.5 12.5 14.6 '18.2 11.8 15.6 12.8 8.0 11.6
Mules a temporary allege leterrupties
(11154. mt.) 2.6 3.1 2.8 2.1 1.7 1.9 2.3 1.5 2.0 2.3 2.0 2.2

Alton/Jae might wheel. shalt edratien 5.0 5.5 5.2 2.5 3.6 3.0 1.7 3.) 2.3 3.0 4.0 3.5
Attending a oral other Om a college if
adversity 2.3 1.5 1.8 1.9 2.1 2.0 1.8 1.9 1.8 2.0 1.9 2.0

wahle part 6744 14.7 11.2 11.3 14.0 12.0 13.4 17.9 13.8 16.3 15.4 12.6 14.2
wades full time 19.0 47.1 42.2 36.6 51.1 43.6 )0.4 49.0 18.0 25.5 48.4 41.5
Is .Beaty service. active duty 14.2 0.5 0.8 12.4 0.4 6.7 12.2 0.5 7.4 12.8 0.4 7.5
Ming a housewife
Mims Wars far

0.3 27.7 11.0 0.1 21.6 10.4 0.1 24.0 9.8 0.1
2::: 10.45.3 6 .:' 5.6 5.9 11.2 8.4 6.0 1.8 7.1 7.2unseple.M. a jet

Sting rompryed. in lorag far a job 1.9 5.0 3.1 2.2 3.9 3.0 3.4 5.2 4.1 2.5 4.5 3.4

(1. serer) 7.8 6.3 7.2 5.6 4.2 4.9 4.1 1.6 3.9 5.9 4.6 5.3

2) !MUM MOM Lt.1 la 91 SINSU Ili&
Creamosts
radical (hail. military) 16.3 2.0 10.7 15.2 3.2 9.4 14.9 3.6 10.3 15.4 3J0 10.1
Stets and local 7.8 8.1 7.9 4.8 7.6 6.1 5.1 7.5 6.1 5.8 7.7 6.7

Madams
Freedom& and /or hirer...nom 0.3 2.2 1.0 0.3 2.1 1.2 0.1 1.7 0.7 0.2 2.0 1.0
11esetery 'reel 1.5 7.5 3.9 1.8 15.6 8.4 0.6 9.7 4.3 1.4 11.8 5.9
Sumter high 'reel 1.2 1.8 1.5 2.7 5.5 4.0 1.1 3.5 2.1 1.7 6.0 2.7
Sealer high school 2.0 2.7 2.3 3.6 7.1 5.4 2.0 4.7 3.1 2.6 5.4 3.8
/valet or commeity college 2.4 1.1 1.11 0.5 0.3 0.4 0.1 0.2 0.2 1.0 0.5 0.0
fter-peer mllege if wmtversitY 4.9 2.11 4.1 6.2 4.2 3.2 7.0 6.0 6.6 6.0 4.3 ).3

Other meo-profit ersemisatie:
Nspital. cliele 2.1 9.3 4.9 1.9 6.0 3.8 1.5 7.8 4.0 1.8 7.4 4.2
%trivialise, at temerity army 0.7 1.3 *A 1.4 2.7 2.0 0.8 2.4 1.4 1.0 2.2 1.5

Chun% 0.7 1.2 0.0 0.4 1.1 1.0 0.7 0.5 0.6 0.8 1.0 0.9
Other me-profit eresisatise

leshr. Weary she services:
1.4 1.) 1.4 1.1 1.7 1.4 1.4 1.2 1.3 1.3 1.5 1.4

Se1f-mp10ysd 5.7 1.11 4.2 3.3 1.0 2.2 4.0 1.4 3.0 4.3 1.4 3.0
Small seaport (up to 1000 employees) 23.7 16.8 21.0 16.7 12.6 14.7 18.3 14.8 16.9 18.4 14.3 17.2
tar morn/ Olin this 1000 employees) 15.4 13.4 14.6 14.2 9.7 12.1 11.6 9.6 10.8 13.8 10.7 12.5

Other (t t1. student. heserife) 12.6 27.2 10.3 10.1 24.3 21.1 22.3 27.7 34.5 17.6 26.0 21.2
Pius (de set pies to Ivor) 4.0 7.) 1.1 4.3 1.4 4.0 6.1 6.2 6.1
(lb serer) 11.9 9.3 10.8 12.0 9.8 11.0 11.0 9.1 10.2 11.7 9.5 10.7

2(4) 12&112 SMIR REM
Killinmes

Tederal (Seel. unitary) 6.4 2.7 5.0 9.7 4.5 7.2 10.3 5.4 0.3 0.0 4.3 6.4
State and loud 10.7 6.9 9.2 7.1 0.0 7.7 6.3 7.1 6.6 0.1 7.5 7.9

Mastless
Preschool sedler hiodergertes 0.4 4.1 1.0 0.3 4.7 2.4 0.3 3.3 1.5 0.3 4.2 2.0
Elam etary school 2.0 11.5 6.9 2.7 22.6 12.2 1.2 16.1 7.3 2.0 18.6 9.2
Jader high whim! 2.3 2.6 2.4 2.9 6.1 4.4 1.4 1.6 3.1 2.2 5.0 3.4

Seder high Grad 7.5 0.6 7.9 11.2 15.6 13.4 6.7 14.6 9.9 0.7 13.4 10.7
Swim or commmity cellar 5.2 2.7 4.2 3.1 2.8 3.0 2.5 2.8 2.6 3.6 2.8 3.3
Peer-rev collage if adversity 4.7 2.4 1.8 9.9 6.9 8.5 0.4 7.3 8.1 7.8 5.8 7.0

Other aevrefit ergoarations:
hospital. elate 3.7 11.7 6.8 4.0 9.0 6.4 4.3 12.7 7.7 4.0 10.7 6.9
Social welfare or cammmity swamp 2.6 4.3 3.3 3.8 7.2 5.5 2.7 7.0 4.0 3.2 6.6 4.6
retch 1.3 1.5 1.4 1.9 1.3 1.6 1.2 1.1 1.2 1.5 1.3 1.4
Other nem-profit erreisaties 1.7 1.6 1.7 1.0 2.4 2.1 2.0 2.7 2.3 1.0 2.2 2.0

Orissa. iedeetry aM serviced
Self-employed 18.6 2.5 12.3 10.6 3.4 11.6 24.2 4.8 16.3 20.3 3.0 13.2
Smell coeper, (up to 1000 employees) 17.3 8.2 13.7 14.5 6.3 10.5 10.0 9.1 14.0

:iiLulls ffilraff (more than 1000 employer) 22.4 8.6 17.4 20.6 7.1 14.1 21.3 9.0 16.3 :::: 1:::
Other (incl. student. heeserf) 3.8 26.1 12.7

21::
13.2 4.6 24.3 12.6 3.8 24.7 12.9

Sees (de met else to weed 0.8 3.7 2.0 ::: 1.6 1.0 2.5 1.6 0.9 2.7 1.7
(Ilosomet) 13.0 11.6 12.9 11.4 7.6 9.9 10.4 7.7 9.3 12.1 0.7 10.6
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1971 Survey Responses of 1967 College Freshmen.
by Sex and Type of Institution in Which Originally Enrolled

(Weighted Percentages)

Item
Tiro- Yea{ Colleges Four-Year Colleges Universities

Total.
All Institutions

Men 'Rosen Total Nen Women Total Nen Women Total Nen Women Total
6 PERCENT REPORTING "VERY Leolturr REASON

FOR LAMER CHOICE *
Job openings are generally available 28.5 29.6 28.9 22.2 23.3 22.8 18.5 24.3 20.9 23.1 25.2 24.0I enjoy working with the kind of people

involved 58.5 79.6 66.8 62.3 80.6 71.2 58.9 79.0 67.2 60.0 79.9 68.8This is a well-paying career 33.5 24.0 29.8 26.6 15.4 21.2 27.3 16.0 22.7 29.0 17.8 24:1Persons in this career are less vulnerable
to military service 2.4 1.6 2.1 2.3 0.7 1.5 2.2 0.6 1.5 2.3 0.9 1.7This choice satisfies my parents' hopes 2.8 5.0 3.6 2.3 3.2 2.8 2.0 3.4 2.6 2.3 3.7 3.0I feel this enables me to make an important
contribution to society 35.3 46.9 39.8 43.0 52.9 47.8 40.6 51.2 45,0 34.9 50.9 44.6There are opportunities for rapid career
advancement 35.1 18.1 28.5 30.5 12.0 21.6 29.7 11.5 22.3 31.8 13.4 23.8There are opportunities for freedom of
action 56.0 39,9 49.7 60.6 46.0 53.5 64.5 49.6 58.4 60.3 45.4 53.8

7(a) SOURCE OF FINANCING UNDERGRADUATE YEARS
Support from your parents 46.4 59,3 51.6 65.7 78.6 71.9 69.5 82.5 74.8 60.6 74.5 66.6Support from your spouse 8.5 11.3 9.8 6.1 10.0 7.9 8.5 11.4 9.7 7.6 10.8 9.0
Federal scholarship, fellowship, or grant 7.5 6.0 6.9' 12.1 11.2 11.7 12.1 9.5 11.0 10.6 9.3 10.1
State scholarshie. fellowship, or grant 10.3 12.2 11.0 19.1 24.2 21.5 10.8 12.3 11.4 13.8 17.7 15.5
Other scholarship, fellowship, or grant 9.5 13.3 10.9 18.3 19.0 18.7 18.8 18.7 18.8 15.6 17.3 16.3Federal loan 15.7 13.5 14.8 20.8 22.2 21.5 19.4 20.3 19.8 13.7 19.3 19.0Other loan 12.3 12.1 12.2 15.9 16.4 16.2 9.7 9.1 9.4 12.9 13.3 13.0College work-study program 7.5 11.3 9.0 15.2 17.1 16.1 10.5 12.2 11.2 11.3 14.2 12.5Research assistantship 0.1 0.1 0.1 0.6 0.3 0.4 1.1 0.6 0.9 0.6 0.3 0.5Teaching assistantship 0.8 0.5 0.7 1.0 0.9 0.9 1.0 0.4 0.8 0.9 0.7 0.8Employment 61.7 47.0 56.0 58.7 48.8 54.0 64.3 52.3 59.4 61.4 49.3 56.1
Other sources (savings, etc.) 35.4 30.7 33.6 33.8 29,1 31.6 37.3 30.8 34.7 35.4 30.1 33.1(No answer) 8.5 9.0 8.7 4.2 3.2 3.7 3.2 2.8 3.1 5.3 4.7 5.0

7(b) SOURCE OF FINANCIIIC GRADUATE EDUCATIONe
(GRADUATE SCHOOL ASPIRANTS ONLY)
Support from your pareStS 13.1 12.6 12.9 20.7 15.2 I5.2 28.9 s7.3 24.5 21.1 15.2 :8.7Support from your spouse 14.4 26.7 18.6 15.9 25.4 20.2 18.5 25.5 21.2 16.3 25.7 20.1
Federal scholarship, fellowship, or grant 11.3 7.5 10.0 14.6 11.2 13.1 15.7 12.9 14.6 14.1 10.9 12.3
State scholarship, fellowship, or grant 6.9 7.9 7.3 9.5 7.7 8.7 7.6 8.4 7.9 8.2 8.0 8.1
Other scholarship, fellowship, or grant 14.3 14.9 14.5 19.7 15.8 17.9 18.3 18.3 18.3 17.8 16.3 17.2Federal loan 14.0 9.1 12.3 12.6 8.4 10.7 14.5 9.0 12.4 13.6 8.7 11.6
Other loan 11.0 8.9 10.3 12.1 9.1 10.7 9.5 8.3 9.0 11.0 8.8 10.1
College work-study program 5.0 4.7 4.9 5.5 4.1 4.9 5.2 5.4 5.3 5.3 4.6 5.0
Research assistantship 4.4 2.6 3.8 7.6 4.9 6.4 9.5 6.3 8.3 7.3 4.8 6.3
Teaching assistantship 8.6 7.1 8.1 13.7 15.6 14.6 15.1 17.6 16.1 12.7 14.4 13.4&piquet 65.1 57.9 62.7 59.1 62.6 60.7 60.7 63.4 61.8 61.3 61.8 61.5
Other sources (savings, etc.) 35.5 31.0 33.9 36.6 36.0 36.4 33.7 34.0 33.8 35.4 34.4 35.0

8 PERCENT INDICATING EVENTS EXPERIENCED SINCE
ENTERING COLLEGE _-______--.

Got married 30.2 39.8 34.0 25.2 33.4 29.1 25.0 27.6 30.1 26.8 36.2 30.9
Changed major field 40.4 27.7 35.4 44.5 38.3 41.5 48.7 44.3 46.9 44.4 37.1 41.3
Changed career choice 40.2 33.6 37.6 44.6 37.9 41.4 46.3 43.2 45.1 43.7 38.2 41.3
Failed one or more courses 39.9 21.0 32.5 44.9 24.7 35.2 44.7 27.8 37.8 43.2 24.5 35.2
Graduated with honors 5.7 9.9 7.3 10.6 14.5 12.5 12.2 17.2 14.2 9.5 14.0 11.4
Wu elected to a student office 8.7 12.3 10.1 17.7 20.3 19.0 12.9 14.6 13.6 13.4 16.6 14.8
Joined a social fraternity, sorority, or
club 21.2 25.5 22.9 39.3 37.3 38.4 37.7 35.0 36.6 33.0 33.5 33.2

Authored or co-authored a published
-

article 4.5 3.4 4.1 8.7 6.2 7.5 6.8 5.1 6.1 6.8 5.7 6.1
Wu elected to an academic honor society 5.5 9.2 7.0 11.6 16.1 13.8 14.4 18.8 16.2 10.5 15.0 12.4
Participated in student protests or
demonstrations 14.3 9.1 12.2 28.6 27.0 27.8 30.1 24.5 27.8 24.5 21.4 23.2

Dropped out of college temporarily
(exclude transferring) 40.5 29.9 36.4 23.8 20.3 22.1 25.0 25.7 25.3 29.5 24.4 27.3

Dropped out of college permanently 10.9 15.8 12.8 4.5 9.0 6.7 4.5 8.6 6.2 6.6 10.7 8.4
Trarlferred to mother college before
graduating

40.0 34.4 37.8 21.3 22.5 21.9 18.0 19.6 18.6 26.3 25.0 25.7

Excludes nourespondents.
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1971 Survey Respoesas of 1867 College Frestmon.
by Sex and Type of lastitutioe in Which Originally enrolled

(Weighted Perceatagos)

Item
116o-Yeer Colleges Four-Year Collates Universities

Total.
All Institutions

Mee Donee Total Mira Women Total Mee Skeen Total Men lases Total

8(e) SICKEST SWIM MOW NILS*
39.7 35.7 38.1 38.2 29.3 34.3 44.1 35.7 40.6 40.8 32.8 37.3

Associate (or equivalent) (A.A.. A.S.. etc.) 41.7 40.8 41.3 5.4 5.0 5.2 4.7 5.5 5.0 16.9 14.7 15.8
Other 1.7 2.8 2.1 0.7 1.5 1.1 0.5 1.8 1.0 0.8 1.8 1.4
'scholar's Dar (A.B.. S.A.. 11.5.. etc.) 16.8 20.7 18.3 $4.5 64.1 58.2 50.6 56.8 53.2 41.2 50.6 45.4
S.D. (Divinity) 0.1 0.0+ 0.1 0.0+ 0.0+ 0.0+ 0.1 0.0+ 0.0+ 0.1 0.0+ 0.0+
LL.B. or J.D. (Lem) 0.1 0.0+ 0.0+ 0.0r 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+
Master's Degree (M.A.. M.S.. etc.) 0.0+ 0.1 0.0+ 0.0+ 0.1 0.1 0.1 0.1 0.1 0.0+ 0.1 0.1
Ph.D. or G.D. 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+
M.D.. D.D.S.. D.V.M. or 0.0. 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+

8(e-d)111CSISTDIGRES INTINDCD AT ANY 71MB IN INK
rums*
Mee 10.8 18.0 13.7 5.0 9.0 6.8 5.6 9.5 7.2 '.1 11.5 9.0
Associate (or equivalent) (A.A.. A.S.. etc.) U.S 18.5 14.7 1.5 2.2 1.8 1.7 2.8 2.2 4.7 7.0 5.7
°Mbar 2.4 3.0 2.6 0.7 1.7 1.2 0.8 1.7 1.2 1.3 2.1 1.6
Sechelor's Degree (A.B.. S.A.. 11.5.. etc.) 31.6 21.6 30.4 24.5 24.4 24.2 28.8 30.7 28.6 28.1 27.2 27.7
S.D. (Divinity) 0.3 0.0+ 0.2 0.7 0.1 0.4 0.6 0.1 0.4 0.5 0.1 0.3
LL.B. er J.D. (Lar) 2.8 0.1 1.8 6.1 0.8 3.6 9.0 1.3 5.8 6.0 0.7 3.7
Master's Degree (N.A.. M.S.. etc.1 28.1 26.2 28.0 38.1 41.1 43.0 31.8 42.2 36.1 33.4 40.7 36.5
Ph.D. or UAL 8.2 4.1 7.1 18.4 12.4 15.5 14.5 10.0 12.6 14.3 9.5 12.2
M.D.. D.D.S.. D.T.M. or 0.0. 2.1 0.5 1.5 5.0 1.3 3.2 7.0 1.6 4.8 4.7 1.2 3.1

10 MONT 'SPORTING "111180011117:1" OR

.1.481011411.1 DISCUSSID PIRMIITITIR MUMOM
Collegs *deism 57.9 60.0 56.7 62.0 65.2 63.6 61.8 64.4 63.0 60.7 63.6 62.0

Acalandc deem 13.4 14.8 14.0 17.8 17.4 17.5 17.8 15.7 16.8 16.5 16.3 16.4
Residssee hall counselor 7.4 8.7 7.8 14.3 17.8 16.0 14.6 16.4 15.3 12.3 15.2 13.6

Guidance coveseler 43.6 45.8 44.5 29.3 11.8 28.1 24.1 25.1 24.5 32.1 32.1 32.1

Prised 92.7 113.3 92.8 94.8 97.0 85.8 95.7 86.2 95.8 94.4 95.7 95.0
Professor or instructor 62.8 62.4 62.6 75.3 76.8 76.1 68.1 68.4 69.2 69.5 71.2 70.3

Placement couruslor or director 27.3 27.1 27.2 23.8 28.0 26.4 18.7' 21.6 18.8 23.3 26.5 24.6

Fondly somber or spouse 89.2 90.5 89.7 88.8 83.2 81.5 89.1 83.8 81.0 88.4 92.7 90.8

Dees of sea or geese 5.8 8.7 6.8 11.4 U.S 11.4 5.0 6.0 5.3 7.7 9.3 8.4

Cowman in ese-university ovary 10.8 7.4 9.6 8.4 6.1 8.3 7.6 8.2 7.8 8.11 7.8 8.5

Teresa employed i Of lateaded field 69.2 65.8 68.0 n.s 73.2 72.5 71.2 72.5 71.7 70.8 71.2 70.9

Other 48.6 37.8 44.6 49.3 43.7 46.7 46.4 43.1 45.1 48.2 42.1 45.7

11(a) OVOR-ALL GRAMM POUT AVERAGE BIDING COIL=

0.8 1.6 1.1 1.4 2.7 2.0 2.1 3.3 2.6 1.4 2.6 1.8T.75 -4.0111 (A or 44)

3.25-3.74 (A- or 8+) 5.3 10.8 7.4 10.0 17.0 13.3 12.8 20.2 15.8 9.3 16.2 12.3

2.75-3.24 (1) 18.6 28.4 23.1 25.5 36.0 29.6 28.1 33.5 30.3 24.4 32.4 27.11

2.25-2.74 (S- or C +) 34.5 33.0 33.8 35.3 31.0 33.2 31.8 27.2 28.8 34.0 30.5 32.5

1.75-2.24 (C) 28.5 MA 26.1 21.4 12.0 16.8 18.3 11.8 15.6 23.0 14.3 18.2

1.25-1.74 (C- or 14) 7.6 4.2 6.3 4.6 2.8 3.7 4.8 3.0 4.1 5.6 3.2 4.6

Less than 1.25 (11 or less) 2.7 1.3 2.1 1.8 0.6 1.2 2.1 1.0 1.7 2.2 0.11 1.6

11(b) GUM POIRT AURA= 1M MAJOR =MCI DURING

. 5-4.1Wor Al) 5.8 8.2 7.1 7.6 10.4 8.9 9.4 12.7 10.8 7.6 10.7 9.0

3.25-3.74 (A- or SO 16.7 22.6 18.0 23.6 33.1 28.2 24.8 35.5 29.1 21.8 31.1 25.8

2.75-3.24 (11) 33.7 33.6 33.7 34.2 35.1 34.6 34.2 32.8 33.6 34.0 34.1 34.1

2.25-2.74 (6- or C+) 23.7 21.0 22.6 22.3 14.6 18.5 18.5 12.1 15.8 21.5 15.5 18.8

1.75-2.24 (C) 16.6 11.4 14.6 9.4 5.4 7.5 8.8 5.1 8.0 11.7 6.9 9.6

1.25-1.75 (C- or S4) 2.4 1.4 2.0 !- 2.0 1.2 1.6 1.8 1.2 1.6 2.1 1.2 1.7

lass Ilse 1.25 CD or less) 1.1 0.7 0.8 1.0 0.3 C.7 1.3 0.6 1.0 1.1 0.5 0.8

*Secludes meerespondeets.
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1971 Survey Responses of 1967 College Freshmen,
by Sex and Type of Institution in Which Originally Enrolled

(Weighted Percentages)

12(a) alitIlliT OR LAST ulIDUCIADVATE MAJOR FIELD
OF STUDY*
-rad Humanities

Architecture
English (literature)
Fine arts
History
Journalism (writing)

Language (modern)
Language (other)

Music
Philosophy
Speech and drama
Theology
Other

Biological Science
B iology (general)

B iochemistry

B iophysics

Botany
Zoology
Other

Bellinflert
Accounting
Business administration
Electronic data procession
Secretarial studies
Other

Engineering
Aeronautical
Civil
Chemical
E lectrical

industrial
Mechanical
Other

Physical Science
Chemistry
Earth Science
InthenatIcs
Physics
Statistics
Other

Professional
Health technology (medical, dental,

laboratory)
P ursing

Pharmacy
Prodentistry
Prelim
Premedical
Preveterinary
Therapy (occupational, physical,

speech)

Other
Social Science

Anthropology
Economics
E ducation

H istory

Political science (government, iC.
ternat1onal relations)

Psychology
Social work
Sociology
Other

Other Field*
Agriculture
Communications (radio, T.V., etc.)
E lectronics (technology)
Forestry
Nome economics
Industrial arts

Library science
Military science
Physical education and recreation
Other (technical)
Other (nontechnical)
Undecided

Total,
Two-Year Collemea Four-Year Collates Universities All Institutions

WomenMen Women Total Men

2.9 0.0+ 1.6 0.9
1.6 6.2 3.4 4.7
2.0 4.1 2.6 1.9
3.3 2.5 3.0 4.7
0.7 0.6 0.7 0.5
0.3 1.5 0.6 0.8
0.0+ 0.1 0.1 0.2
0.9 1.2 1.0
0.3 0.1 0.2 0.9
0.9 1.3 1.1 1.1

0.5 0.3 0.4 0.7
0.5 1.6 1.0 0.5

3.1 1.3 2.4 5.0
0.1 0.04 0.1 0.2
0.0+ 0.06 0.0+ 0.1
0.1 0.06 0.1 0.2
0.7 0.2 0.5 0.7
0.6 0.2 0.5 0.2

4.9 2.4 3.9 3.7
13.7 3.5 9.7 11.0
3.3 2.5 3.0 0.5
0.1 14.6 5.9 0.0+
2.0 1.8 1.9 1.6

2.2 0.04 1.3 0.5
1.9 0.0+ 1.2 1.3
0.2 0.0+ 0.1 0.7
3.4 0.0+ 2.1 2.7

1.1 0.0+ 0.7 1.7
5.3 0.04 3:2 -3.1
0.9 0.0+ 0.5 1.3

0.6 0.4 0.5 2.6

0.7 0.1 0.5 0.6
2.1 1.4 1.8 4.2

0.5 0.0+ 0.3 1.5
0.0+ 0.0+ 0.0+ 0.0+
0.4 0.0+ 0.3 0.3

0.8 3.9 2.0 0.1

0.4 7.8 3.3 0.1
0.5 0.2 0.3 0.2

0.1 0.0+ 0.1 0.2
0.5 0.1 0.4 0.4
0.5 0.2 0.4 0.7
0.3 0.2 0.3 0.2

0.5 0.9 0.7 0.2
0.9 2.0 1 ' 0.2

0.3 0 ' 0.4
0.7 0 ..J 2.5
2.8 15.7 7.9 3.0
2.2 1.3 1.9 3.3

1.7 0.3 1.3 4.2

3.7 4.0 3.8 5.4
0.2 1.4 0.7 0.6
3.4 3.9 3.6 3.6

0.8 0.8 0.8 0.8

3.3 0.4 2.1 2.3
0.8 0.2 0.6 0.4
2.9 0.0+ 1.8 0.4
1.4 0.0+ 0.9 0.5
0.0+ 3.0 1.? 0.0+
'.1 0.0+ 1.3 1.6

0.1 0.5 0.3 0.0+
0.0+ 0.0+ 0.0+ 0.1
3.0 2.0 2.6 5.4

..5 0.7 1.8 0.8
0.6 0.7 0.6 0.4
0.8 0.6 0.7 0.5

0.2

11.1

5.5
2.5

0.5
4.6

(;::

0.3
1.4

0.3
0.9

2.7
0.2
0.0+
0.0+
0.2
0.1

0.9
1.5
0.2
2.2
1.0

0.0+
0.0+
0.0+
0.1

0.0+
0.0+
0.0+

0.7

0.2
3.7

0.1
0.0+
0.1

0.9
3.0

0.1

0.1
0.1
0.1

0.0+

1.0

0.8

0.6
0.8
21.9
2.3

1.7

5.1
1.3
5.7

0.7

0.0+
0.2
0.0+
0.0+
4.2

0.0+
0.2

0.0+

4.3
0.1

0.2

0.5

Total Men Women Total Men Women Total

0.6 2.3 0.2 1.4 1.9 0.2 1.2
7.8 3.9 9.2 6.1 3.5 9.3 6.0
3.6 1.6 4.7 2.9 1.8 4.9 3.2
3.6 3.3 2.7 3.0 3.8 2.5 3.3
0.5 1.1 1.7 1.3 0.7 0.9 0.8
2.6 0.7 3.7 1.9 0.6 3.5 1.9
0.3 0.2 0.5 0.3 0.1 0.4 0.2

0.6
1.3
1.1

1.4
0.3

1.3
0.7

1.1
0::

1.4

0.5
1.2 0.6 1.8 1.1 0.9 1.5 1.2
0.5 0.3 0.1 0.2 0.5 0.2 0.4
0.7 0.7 1.2 0.9 0.6 1.2 0.9

3.9 3.0 1.6 2.5 3.8 2.0 3.0
0.2 0.3 0.2 0.2 0.2 0.1 0.2
0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+
0.1 0.2 0.1 0.2 0.2 0.0+ 0.1
0.4 2.1 0.9 1.6 1.1 0.4 0.8
0.2 0.6 0.4 0.6 0.5 0.2 0.4

2.4 4.7 1.2 3.3 3.1

6.4 12.0 1.7 7.8 12.1 ::: 7.7

0.3 0.7 0.3 0.5 1.4 0.8 1.1

1.1 0.0+ 2.7 1.2 0.1 5.6 2.5
1.3 3.6 1.4 2.7 2.3 1.3 1.9

0.3

C2:70

0.4 1.1 0.0+ 0.6

0.7 :::: 1.2 1.7 0.0+ 1.0
0.4 1.2 0.1 0.7 0.7 0.0+ 0.4
1.4 4.0 0.2 2.4 3.3 0.1 1.9
0.9 1.1 0.0+ 0.7 1.3 0.0+ 0.7
1.6 3.3 0.1 1.9 3.8 0.0+ 2.2
0.7 1.3 0.0+ 0.8 1.2 0.0+ 0.7

1.6 2.2 0.5 1.5 1.8 0.5 1.3
0.4 1.0 0.2 0.7 0.8 0.2 0.5

4.0 2.8 3.0 2.9 3.1 2.9 3.0

0.8 1.3 0.2 0.9 1.1 0.1 0.7

0.0+ 0.1 0.1 0.1 0.0+ 0.0+ 0.0+
0.2 0.3 0.4 0.1 0.2

0.5 0.2 3.0 1.4 0.4 2.3 1.2

1.5 0.0+ 6.2 2.6 0.2 5.1 2.3
0.1 0.7 0.3 0.6 0.4 0.2 0.3
0.2 0.4 0.2 0.3 0.3 0.1 0.2

0.3 0.6 0.0+ 0.4 0.5 0.1 0.3

0.4 1.0 0.2 0.7 0.5

0.1 0.4 0.1 0.3 0.3 0.1 0.2

0.6 0.3 1.8 0.9 0.3 1.2 0.7

0.5 0.4 1.0 0.7 0.5 1.2 0.8

0.5 0.5 0.7 0.5 0.4 0.5 0.5

1.7 3.3 0.4 2.1 2.2 0.5 1.5
12.1 1.7 17.0 8.0 2.5 18.9 9.7

2.8 1.9 1.7 1.8 2.5 1.9 2.3

3.0
5.3

0.9

5.0
4.3
0.4

1.6
4.7
1.7

3.6
4.5
0.9

3.7

4.6

1.4

:::

:::

0.9

4.6 2.3 5.0 3.4 3.1 5.0 4.0

0.8 1.0 0.8 0.9 0.9 0.7 0.8

1.2 3.5 0.2 2.2 3.0 0.2 1.8

0.3 1.5 1.1 1.3 0.8 0.4 0.7

0.2 0.4 0.0+ 0.3 1.2 0.0+ 0.7

0.2 0.8 0.0+ 0.5 0.8 0.0+ 0.5

2.0 0.1 6.6 2.8 0.0+ 4.6 2.0

0.8 0.5 0.0+ 0.3 1.4 0.0+ 0.8

0.1 0.0+ 0.2 0.1 0.0+ 0.3 0.2

0.1 0.0+ 0.0+ 0.0+ 0.0+ 0.0+ 0.0+

4.8 1.7 1.6 1.7 3.5 2.9 3.3

0.5 0.9 0.4 0.7 1.4 0.3 0.9

0.3 0.2 0.3 0.3 0.4 0.4 0.4

0.5 0.3 0.8 0.5 0.6 0.6 0.6

*Excludes nonrespondents.
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1971 Survey Responses of 1967 College Freshmen,
by Sex and Type of Institution in Which Originally Eniolled

(Weighted Percentages)

Item
Two-Year Colleges Four-Year Colleges Universities

Total,
All, Institutions

Men Women Total Men Women Total Men Women Total Men Women Total

12(b) INTENDED GRADUATE SCHOOL FIELD OF STUDY*
GRADUATE SCHOOL ASPIRANTS onfr-
Arts and Humanities
Architecture 3.0 0,0+ 2.0 0.9 0.4 0.6 1.7 0.3 1.2 1.7 0.3 1.1
English (literature) 1.0 3.6 1.9 2.4 4.9 3.6 1.5 4.1 2.5 1.8 4.4 2.9
Fine arts 1.6 2.7 2.0 1.5 3.9 2.7 1.2 3.8 2.2 1.4 3.7 2.4
History 2.1 0.6 1.6 1.7 0.9 1.3 1.1 1.0 1.0 1.6 0.8 1.3
Journalism (writing) 0.5 1.1 0.7 0.7 0.8 0.7 0.5 1.7 1.0 0.6 1.1 0.8
Language (modern) 0.5 1.9 1.0 0.6 2.9 1.7 0.5 2.6 1.3 0.6 2.6 1.4
Language (other) 0.1 0.4 0.2 0.1 0.4 0.3 0.1 0.2 0.1 0.1 0.3 0.2
Music 1.5 1.7 1.6 0.9 1.6 1.2 1.0 1.2 1.1 1.1 1.5 1.3
Philosophy 0.3 0.4 0.4 0.6 0.4 0.5 0.5 0.2 0.4- 0.5 0.3 0.4
Speech and drama 1.1 0.3. 0.9 1.0 1.3 1.1 0.5 1.9 1.0 0.9 1.3 1.0
Theology 0.8 0.6 0.7 2.1 0.4 1.3 1.3 0.2 0.9

(1.1

1.1
Other 0.3 1.2 0.6 0.3 1.0 0.6 1.0 2.0 1.4 t1.55 0.9

Biological Science

Biology (general) 1.2 0.5 0.9 0.8 0.8 0:8 0.6 0.6 0.6 0.8 0.7 0.8
Biochemistry 1.2 0,0+ 0.8 0.4 0.4 0.4 0.7 0.5 0.6 0.7 0.4 0.6
Biophysics 0.3 0.0+ 0.2 0.1 0.0+ 0.1 0.2 0.1 0.2 0.2 0.0+ 0.1
Botany 0.2 0.0+ 0.1 0.3 0.0+ 0.2 0.3 0.2 0.2 0.3 0.1 0.2
Zoology 0.5 0.7 0.6 1.1 0.4 0.8

01.:

0.8 0.9 0.4 0.7
Other 0.9 0.4 0.8 1.8 1.0 1.4 1.37 1.5 1.5 0.9 1.3

Business
Accounting 2.2 0.4 1.6 1.7 0.5 1.2 2.3 0.7 1.7 2.0 0.5 1.4
Business administration 9.3 1.2 6.5 11.9 1.6 7.1 12.2 1.4 8.0 11.3 1.5 7.2
Electronic data processing 1.9 0.8 1.5 1.0 0.3 0.7 0.9 0.6 0.8 1.2 0.5 0.9
Secretarial studies 0.0+ 3.7 1.3 0.0+ 0.4 0.2 0.0+ 0.7 0.3 0.0+ 1.1 0.5
Other 2,6 1.6 2.3 1.2 0.8 1.0 2.0 0.7 1.5 1.9 0.9 1.5

Engineering
Aeornautical 0.7 0.0+ 0.5 0.3 0.0+ 0.1 0.2 0.0+ 0.1 0.4 0.0+ 0.2
Civil 0.8 0.0+ 0.6 0.9 0.0+ 0.5 1.5 0.0+ 0.9 1.1 0.0+ 0.6
Chemical 0.2 0.2 0.2 0.2 0.0+ 0.1 0.9 0.2 0.6 0.4 0.1 0.3
Electrical 2.3 0 1 1.6 0.0+ 0.8 1.9 0.1 1.2 1.9 0.0+ 1.1
Industrial 0.2 0.0+ 0.1 1.50.7 0.4 0.3 0.0+ 0.2 0.4 0.0+ 0.3
Mechanical 3.8 0.0+ 2.5 1.1 0.0+ 0.6 1.4 0.0+ 0.8 1.9 0.0+ 1.1
Other 1.5 0.0+ 1.0 1.5 0.0+ 0.8 1.3 0.0+ 0.8 1.4 0.0+ 0.9

Physical Science
Chemistry 0.2 0.5 0.3 1.6 0.3 1.0 1.4 0.3 1.0 1.2

COL.;

0.8
Earth science 0.7 0.0+ 0.4 0.7 0.2 0.5 0.7 0.5 0.6 0.5
Mathematics 1.3 0.9 1.2 2.5 2.2 2.3 1.3 1.8 1.6 1.7
Physics 0.6 0.0+ 0.4 1.2 0.0+ 0.6 1.0 0.0+ 0.6 1.0 0.0+ 0.6
Statistics 0.0+ 0.0+ 0.0+ 0.1 0.4 0.2

0

0.2 0.1 0.2 0.2
Other 0.3 0.3 0.3 0.7 0.1 0.4 g.; 0.; 0.5 0.6 0.2 0.4

Professional
Health technology (medical, dental,

laboratory) 1.6 1.3 1.5
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1.3 2.0 1.6 1.8 1.6 1.4 1.5
Nursing 0.1 7.7 2.7 0.4 .21 1.0 0.0+ 3.7 1.5 0.1 3.6 1.5
Pharmacy 0.3 0.1 0.2 0.4 0.1 0.2 0.4 0.1 0.3 0.3 0.1 0.2
Predentistry 0.5 0.0+ 0.4 1.1 0.1 0.6 2.1 0.1 1.3 1.2 0.1 0.8
Rrelaw 5.9 0.6 4.1 8.1 1.4 5.0 12.3 2.8 8.6 8.9 1.6 5,9
Premedical 1.0 0.3 0.8 2.6 0.8 1.8 4.3 1.1 3.0 2.7 0.8 1.9
Preveterinary 0.3 0.2 0.3 0.2 0.1 0.1 0.3 0.0+ 0.2 0.3 0.1 0.2
Therapy (occupational, physical,

speech) 1.0 3.0 1.7 0.7 3.3 1.9 0.4 2.8 1.3 0.7 3.1 1.7
Other 1.6 3.0 2.1 1.5 1.3 1.4 2.5 2.2 2.4 1.9 1.9 1.9

Social Science
Anthropology 0.2 0.5 0.3 0.3 0.7 0.5 0.5 0.6 0.5 0.3 0.6 0.5
Economics 1.3 0.2 0.9 1.2 0.3 0.8 1.8 0.5 1.3 1.4 0.3 1.0

Education 6.0 21.4 11.3 6.6 27.0 16.1 4.3 24.1 12.0 5.7 25.1 13.7
History 1.2 0.4 0.9 1.8 1.1 1.5 1.0 1.1 1.1 1.4 1.2

Political science (government, in-
ternational relations) 2.2 1.2 1.8 2.0 1.4 1.7 1.7 1.1 1.5 1.9 1.3 1.7

Psychology 4.0 4.1 4.1 5.1 5.7 5.4 4.0 5.0 4.4 4.5 5.2 4.8
Social work 1.4 5.5 2.8 2.1 5.0 3.5 1.0 5.1 2.6 1.6 5.1 3.1

Sociology 3.0 2.8 2.9 1.4 1.7 1.5 1.5 1.8 1.6 1.8 1.9 1.9
Other 1.1 2.7 1.7 1.5 2.6 2.0 1.4 2.4 1.8 1.4 2.6 1.9

Other Fields .

Agriculture 1.2 0.4 0.9 1.9 0.0+ 1.0 1.6 0.0+ 1.0 1.6 0.1 1.0
Communications (radio, T.V., etc.) 1.9 0.2 1.3 0.6 0.4 0.5 1.0 0.9 0.9 1.1 0.5 0.8

Electronics (technology) 1.7 0.0+ 1.1 0.1 0.0+ 0.1 0.3 0.1 0.2 0.6 0.0+ 0.4

Forestry 1.2 0.1 0.8 0.6 0.0+ 0.3 0.7 0.0+ 0.4 0.8 0.1 0.5

Home economics 0.0+ 3.7 1.3 0.0+ 2.3 1.1 0.0+ 2.5 1.0 0.0+ 2.6 1.1

Industrial arts 2.1 0.0+ 1.4 0.9 0.0+ 0.5 0.3 0.0+ 0.2 1.0 0.0+ 0.6

Library science 0.3 1.1 0.6 0.2 2.7 1.4 0.1 2.3 0.9 0.2 2.3 1.1

Military science 0.2 0.0+ 0.1 0.2 0.0+ 0.1 0.1 0.0+ 0.0+ 0.1 0.0+ 0.1

Physical education and recreation 3.2 2.5 2.9 3.9 2.4 3.2 1.2 1.2 1.2 2.9 2.1 2.5

Other (technical) 1.8 0.4 1.3 1.6 0.6 1.1 1.5 0.5 1.1 1.6 0.5 1.2

Other (nontechnical) 1.0 0.7 0.9 1.0 1.1 1.1 1.2 1.0 1.1 1.1 1.0 1.0

Undecided -6.9 9.9 7.9 4.6 6.3 5.4 4.8 6.6 5.5 5.3 7.1 6.0

'*Excludes nonrespondents.
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1971 Survey Responses of 1967 College freshmen,
by Sex and Type of Institution in Which Originally Enrolled

(Weighted Percentages)

Item
Two-Year Collets' Four-Year Colleges Universities

Total.
All Institutions

Nen women Total Hen Women Total Men Women Total Han Women Total

13 PERCENT REPORTING "AGREE STRONGLY" OR
"AGREE SOMEWHAT WITH STATIMOIT*

College faculty are more competent than are
students to specify the curriculum 65.5 59.6 63.2 63.9 54.0 59.1 67.0 54.6 62.0 65.4 55.7 61.1

Ife activities of married women are best
confined to the hose and family 37.2 23.3 31.7 28.0 13.7 21.0 24.2 10.7 18.7 29.8 15.4 23.5

Parents should be discouraged from having
large families 74.4 67.8 71.8 77.4 75.4 76.3 83.5 82.1 82.9 78.4 75.2 76.9

Colleges would be improved if organised
sports were de-espbasixed 30.2 32.1 31.0 33.3 34.3 33.8 38.2 41.5 39.5 33.8 35.7 34.6

Scientists should publish their findings
regardless of the possible consequences 57.6 46.3 53.2 55.6 48.6 52.2 53.3 48.4 51.3 55.5 47.9 52.2

Realistically, en individual person can
do little to bring about changes in our
society 41.4 35.9 39.2 40.5 36.7 38.7 39.1 36.5 38.0 40.4 36.4 38.6

The chief benefit of a college education
is that it increases one's earning power 51.1 40.3 46.8 37.9 29.1 33.6 34.1 26.2 30.9 40.9 31.3 36.7

My beliefs and attitudes are similar to
those of most other people my age 61.3 62.8 61.8 59.7 64.0 61.8 58.5 S30 60.5 59.9 63.5 61.S

Faculty promotions should be based in
part on student evaluations 75.5 76.0 75.6 82.2 84.0 83.1 84.6 85.4 84.9 80.7 82.3 81.5

Student publications should be cleared
by college officials 38.4 43.8 40.5 27.0 26.3 26.7 23.2 26.6 24.6 29.5 31:0 30.2

Women should be subject to the draft 33.6 2.1 29.0 35.4 25.7 30.7 37.8 28.9 34.2 35.6 25.6 31.2

College officials have the right to ban
persons with extreme views from
speaking on campus 35.8 38.8 37.0 25.1 21.0 23.1 21.5 20.6 21.1 27.4 25.6 26.7

Students from disadvantaged background.
should be given preferential treat-
ment in college admissions 36.0 31.2 34.1 39.1 34.6 37.0 40.2 35.4 38.2 38.4 33.9 36.5

Nest college officials bars been too lax
in dealing with student protests on
campus 54.6 55.6 34.9 42.7 36.4 39.6 38.3 33.5 36.3 45.1 40.8 43.2

Open admissions (admitting anyone who
applies) should be adopted by all
publicly-supported colleges 46.0 46.0 46.0 37.1 39.0 38.0 33.9 36.0 34.8 38.9 40.0 39.4

Even if it employe open admissions, a
college should sward degrees based on
the same performance standards for
all students 83.7 82.9 83.4 84.6 81.8 83.2 85.4 82.5 84.1 84.5 82.3 83.5

Open admissions is a good ides because
it equalises opportunities for higher

education 61.8 65.0 63.1 54.4 57.5 55.8 51.5 54.5 52.7 55.9 58.7 57.1

Open admissions is okay, but the stu-
dents who have high school deficien-
cies or poor marks should attend
separate colleges 34.7 31.1 33.2 33.3 30.4 31.9 32.6 31.3 32.1 33.5 30.8 32.4

Open admission is good ides because
it offers many students chance 77.9 80.3 78.8 71.0 74.3 72.6 69.9 73.6 71.3 72.8 75.6 74.1

Open admissions lowers the value of a
degree 39.3 39.0 39.2 46.5 44.8 45.6 44.7 43.0 44.0 43.7 42.7 43.2

Open admissions lowers the reputation
of a college 41.2 41.9 41.4 49.2 49.0 49.1 49.2 47.1 48.4 46.7 46.5 46.6

Open admissions discourages applica-
tions from outstanding high school
graduates 44.7 46.1 45.3 48.6 48.3 48.4 47.3 45.7 46.7 47.0 46.9 47.0

A student's grades should not be re-
vealed to anyone off campus without
his consent 88.9 89.7 89.2 88.0 90.4 89.2 88.1 89.1 U.S 88.3 89.9 89.0

Students should be sore militant in
defending their interests 30.1 23.4 27.4 35.5 26.8 31.3 34.5 25.6 30.8 33.5 25.6 30.0

Students who disrupt the functioning of
a college should be expelled or sus-
pended 73.2 70.9 72.2 59.8 56.1 58.1 59.2 55.8 57.8 63.8 60.0 62.2

Much of what is taught at college is
irrelevant to what is going on in tha
outside world 66.3 63.0 65.1 72.1 71.5 71.8 72.2 71.8 72.1 70.3 69.3 69.8

Nest faculty are strongly interested in
the academic problems of undergraduates 47.9 44.9 46.8 46.6 43.2 44.9 39.9 35.6 38.1 45.0 41.6 43.4

Colleges should be actively engaged in
solving social problems 75.0 74.5 74.7 80.6 81.0 80.7 79.1 79.6 79.3 78.4 78.9 78.6

Most rules governing student behavior
at college are sensible 72.6 73.7 73.1 61.5 59.0 60.3 59.5 58.5 59.1 64.4 62.8 63.7

Most professors don't do much to earn
their pay 37.7 35.0 36.6 36.4 36.3 36.3 31.7 30.8 31.3 35.4 34.5 35.0

Excludes nonrespondents.
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1971 Survey Raspouses of 1967 College Freshmen.
by Sex and Type of Institution in Which Originally Enrolled

(Weighted Percentages)

It*
TWo-Year Collates Four-Year Collets. Universities

Total,
All Institutions

Man Women Total Men Woven Total Men Women Total min Mogen Total

14 :mom RiPORTIMC OBJECTIVE IS "ESSENTIAL"
31-wairneorrAireri--

'atomise accomplished in one of the per-
forming arts (acting, dancing, etc.) 7.3 9.1 8.0 7.7 10.0 8.9 7.5 9.7 8.4 7.5 9.7 8.5

Becoming an autbntity on a special sub-
ject in my subject field 57.8 40.2 50.8 57.5 44.7 51.3 56.2 42.7 50.7 57.2 43.0 51.0

Obtaining recognition from my colleagues
for contributions in my special field 36.6 23.2 31.4 39.4 23.8 31.9 38.4 25.2 33.0 38.2 24.0 32.0

Becoming an accomplished musician (Per-
former or composer) 6.3 4.5 5.6 6.8 5.6 6.3 6.9 4.8 6.0 6.7 5.2 6.0

Deeming an expert in finance and comer.. 15.1 4.1 10.8 15.8 3.8 10.0 17.0 2.8 11.2 16.0 3.6 10.6
Living administrative responsibility for

the work of others 32.3 17.9 26.7 35.2 15.1 25.5 34.3 16.5 27.0 34.0 16.2 26.3
Reim very well-off financially 37.5 23.7 32.1 35.3 21.4 28.6 34.3 21.8 29.2 35.8 22.1 29.8
Relpiss others who are is difficulty 60.7 74.9 66.2 66.7 77.6 72.0 62.3 73.9 67.1 63.5 75.9 68.9
Participating is an organization like

the Peace Corps or Vista 10.7 13.4 11.8 10.4 13.4 11.9 8.6 11:2 9.7 10.0 12.8 11.2
Seeming an outstanding athlete 10.0 2.7 7.1 10.5 2.8 6.8 7.9 2%0 5.5 9.5 2.5 6.5
Becoming s commmaity leader 17.7 10.2 14.7 25.5 13.5 19.6 22.8 12.5 18.6 22.3 12.3 17.9
Making a theoretical contribution to

science 8.9 3.4 6.7 11.2 4.1 7.8 10.5 4.2 7.9 10.2 3.9 7.5
Britian original works (poems, mesas.
Mort stories. etc.) 10.6 11.0 10.8 14.4 15.5 14.9 14.2 16.3 15.1 13.2 14.5 13.7

laver heist obligated to people 29.0 28.2 28.6 27.0 24.9 26.0 25.0 22.8 24.1 27.1 25.2 26.3
Creating srtistie work (palatial, scan-

tare, decorating, etc.) 13.3 25.8 18.3 12.8 29.1 20.8 14.8 30.7 21.4 13.6 28.7 20.2
Reaping up to date with political affairs 48.7 45.8 47.6 56.1 54.3 55.2 55.6 54.3 55.1

541;::

52.9
Bela; successful in a business of us own 45.5 16.3 24.0 37.5 14.6 26.4 40.2 13.1 29.1 ::.; 29.4
Developing a seaaingful philosophy of life 76.8 80.9 78.4 81.8 86.1 83.8 60.6 85.5 82.6 79.8 84.5 81.9
Raving opportunities to be original and

creative 65.0 71.9 67.8 72.0 79.2 75.5 72.9 79.2 75.5 70.0 77.3 73.3
Ravine a stable, secure future 74.4 81.0 77.0 69.2 71.7 70.4 64.3 66.9 65.3 69.4 72.9 70.9
Ming free from supervision in BF work 41.4 31.3 37.4 42.2 34.3 38.3 43.6 35.7 40.4 42.3 33.9 38.7
Ravin opportunities to be useful to

society 57.2 66.8 61.0 65.8 73.9 69.7 63.4 71.7 66.8 62.4 71.4 66.3
Raving a chance to *Betels. leadership 45.6 30.8 39.8 54.3 35.4 45.1 51.5 35.1 44.7 50.7 34.0 43.5
Living and working in the world of ideas 55.4 56.1 55.6 60.2 63.0 61.6 58.1 61.5 59.5 58.0 60.7 59.2
Working with people rather then things 63.6 80.7 70.3 70.4 84.5 77.3 65.8 81.2 72.1 66.8 82.5 73.7
Avoiding a !sigh-pressure job 40.2 50.7 44.3 34.9 45.9 40.2 39.7 46.1 38.7 36.2 47.2 41.0

15(a) WWII OF CREDIT HOURS IN PHYSICAL SCIENCES*
Oboe 20.8 35.7 26.6 12.6 22.0 17.1 8.9 17.7 12.5 14.0 24.4 18.5
1 - 4 29.0 28.6 28.8 21.8 29.1 25.3 14.1 22.5 17.6 21.7 27.1 24.1
5 - 8 21.0 21.0 21.0 23.6 28.5 26.1 21.4 27.2 23.8 22.2 26.2 23.9
9 - 15 14.3 9.2 12.3 15.5 12.2 13.9 24.0 20.1 22.4 17.7 13.6 15.9
16 - 27 7.1 2.2 5.2 9.6 4.7 7.3 11.6 7.1 9.8 9.4 4.7 7.4
More than 27 7.8 3.3 6.1 16.7 3.4 10.3 20.0 5.2 14.0 14.9 3.9 10.2

15(1) WWII OP CRED'T *OURS IN BIOLOGICAL SCIENCES*
None 35.1 26.3 31.6 34.3 19.0 26.9 34.1 19.6 28.1 34.5 21.1 28.6
1 - 4 24.8 20.9 23.3 21.4 28.2 24.7 19.7 20.6 20.0 21.9 24.2 22.9
5 - $ 20.4 29.6 24.0 20.9 31.0 25.8 17.5 25.1 20.7 19.7 29.0 23.8
9 - 15 11.1 14.3 12.4 10.7 13.1 11.9 14.9 21.0 17.4 12.1 15.6 13.6
16 - 27 4.3 4.2 4.3 5.9 4.2 5.1 6.0 6.0 6.0 5.4 4.7 5.1
Mime than 27 4.3 4.7 4.5 6.8 4.4 5.6 7.9 7.8 7.8 6.4 5.4 5.9

15(c) MOIR OP CREDIT NOM IN MATHEMATICS*
lose 11.8 29.4 18.6 11.3 21.0 16.0 10.1 30.5 18.4 11.1 25.8 17.5
1 - 4 25.9 30.2 27.6 22.2 29.9 25.9 15.4 24.7 19.2 21.3 28.5 24.4
5 - 8 24.8 26.3 25.4 25.3 28.7 26.9 22.2 22.4 22.3 24.2 26.3 25.1
9 - 15 22.2 10.2 17.5 20.2 13.4 16.9 27.3 14.8 22.2 23.0 12.9 18.6
16 - 27 9.9 1.9 6.8 11.9 3.3 7.7 14.8 4.0 10.4 12.2 3.1 8.2
Mere than 27 5.3 2.0 4.0 9.0. 3.9 6.6 10.2 3.6 7.5 8.2 3.3 6.1

15(d) NUMBER OP CREDIT MOORS IN SOCIAL SCIENCES*
8.6 9.6 9.0 3.4 2.7 3.1 4.0 3.1 3.6 5.2 4.6 5.0Nose

1 - 4 16.7 13.5 15.5 9.5 8.7 9.1 8.7 7.6 8.2 11.5 9.7 10.7

5 - 8 22.2 20.5 21.6 17.0 14.9 16.0 17.6 12.9 15.7 18.8 15.8 17.5
9 - 15 26.2 26.7 26.4 26.4 28.9 27.6 27.1 27.3 27.2 26.5 27.9 27.1
16 - 27 12.2 14.4 13.1 16.8 21.4 19.0 17.9 21.8 19.5 15.7 19.7 17.4

Mere than 27 14.1 15.3 14.5 27.0 23.3 25.2 24.6 27.3 25.7 22.2 22.3 22.3

15(e) NURSER OF CREDIT LOURS rill ARTS ANDiinrunnalr--
Nose 15.8 15.1 15.5 4.3 2.8 3.5 5.4 4.3 5.0 8.2 6.4 7.4
1 - 4 19.1 13.6 16.9 11.6 6.9 9.3 9.3 6.9 8.3 13.2 8.7 11.2
5 - 6 22.5 16.8 20.2 16.5 11.1 13.9 17.8 10.5 14.8 18.7 12.4 16.0
9 - 15 19.2 20.6 19.8 25.3 21.2 23.3 27.1 22.5 25.2 23.9 21.4 22.8
16 - 27 10.6 14.3 12.1 20.8 21.4 21.1 17.5 19.9 18.4 16.6 19.1 17.7
More than 27 12.9 19.6 15.5 21.6 36.5 28.8 23.0 35.9 28.3 19.3 32.0 24.8

15(f) NUMBER or CREDIT HOURS IN EDUCATION*
Sons 65.7 50.1 59.5 57.6 29.9 44.0 68.9 39.7 56.8 63.5 37.8 52.2

1 - 4 12.8 11.2 12.2 12.6 10.8 11.7 11.6 11.0 11.4 12.4 11.0 11.8

5 - 8 6.3 7.9 6.9 7.2 7.3 7.2 6.5 7.9 7.1 6.7 7.6 7.1

9 - 15 6.4 8.9 7.4 8.9 12.6 10.7 4.7 9.1 6.5 6.9 10.7 8.6

16 - 27 4.8 9.3 6.6 9.0 18.4 13.6 4.8 13.8 8.5 6.4 14.8 10.1

More than 27 4.0 12.5 7.4 4.6 21.0 12.7 3.5 18.4 9.7 4.1 18.1 10.3

*Excludes nonrespondents.
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1971 Survey Responses of 1967 College Freshmen.
by Sex and Type of institution in Which Originally Enrolled

(Weighted Percentages)

16

Item
Two-Year Collems Four-Year Colleges Universities

Total.
All Institutions

Men Women Total Men Women Total Men Women Total Mee women Total

MCNIFF REPORTING UNDERGIADVATE EDUCATION
WOULD St IMPROVED IF NAM/ TAKEN

All courses were elective 27.6 25.7 26.8 26.5 26.1 26.4 24.8 25.3 25.0 26.4 25.8 26.1
Grades were abolished 27.5 28.9 28.1 31.3 36.4 33.7 31.3 37.4 33.8 30.1 34.6 32.1
Course work were sore relevant to con-

temporary life and problems 67.7 72.0 69.4 70.7 78.1 74.3 68.1 76.6 71.6 69.0 76.0 72.0
More attention were paid to the emo-

tional growth of students 42.6 51.1 45.9 49.9 56.2 53.0 49.7 56.0 52.2 47.5 54.8 50.6
Students were required to spend a year

In cominwity service in the U.S. or
abroad 26.7 31.7 28.6 30.6 38.6 34.4 28.5 35.1 31.2 28.7 35.8 31.8

The college were governed completely by
its faculty and students 35.5 29.2 33.1 36.7 34.7 35.8 37.3 36.5 37.0 36.5 33.7 35.3

There were less emphasis on specialised
training and more on broad liberal
education 23.7 20.2 22.3 27.2 22.6 25.0 25.3 20.1 23.2 25.5 21.3 23.7
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ONE DUPONT CIRCLE
AMERICAN COUNCIL ON EDUCATION

WASHINGTON, D. C. 20036 JULY. 1971

If there are any errors in the address label to the left, mark this cirde 400
and enter your COMIC% name and address in the spaces below.

1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 11 1 1 1 1 1111
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1

11111111111111111[11111
Dear Member of Our Survey Panel: City Si Stale

When you first entered college in 1967,you completed a brief information form
indicating your educational and career plans. That was the first part of a nationwide survey
of what happens to people after they enter college. Now that you have had some college
experience, we should greatly appreciate your completing this brief questionnaireand re-
turning it to us in the endosed envelope. We are interested in your responses even if you
attended college for only a very short time. The information you provide will be coded so
that you will remain anonymous, and will be used for research purposes only, with your
responses held in strict professional confidence. Since we are following up only a limited
sample, your participation is very important. Thank you.

Sincerely yours,

4", eikke
Logan Wilson, President

Zip Code

MAKE NO MARKS HERE
@CND@ 000000°00000 00t 000000000 0 0 0 0 0 000000 00000000000 000000
000®@ 000000OC:= 00000000000 00000000000 00000000000 _0000 0 CS_

DIRECTIONS: Your responses will be read by an automatic scanning device. Your careful observance of these few simple rules
will be most appreciated:

Use only black lead pencil (No. 254 or softer).
Make heavy black marks that fill the circle completely. Make no stray markings of any kind.

Erase cleanly any answer you wish to change.

1. Please indicate which of the fol-
lowing applied to you during the
period. Jan.June. 1971, and which
You expect to apply during the per-
iod, Sept. Dec., 1971. (Mark as
many as apply)

Jen, Sep..
Juno Doc.

Attending college, full

time (undergraduate) . . . . 0 0
Attending college, part

time (undergraduate) . . . 0 0
Attending graduate school . , 0 0
Having a temporary college

interruption (illness, etc.) 0
Attending night school.

adult education

Attending a school other than

a college or university . . 0
Working part time

Working full time
In military service,

active duty

Being a housewife

Being unemployed, looking

for a job

Being unemployed, not

looking for a job

0

0
0
0
0
0
0

0
0
0
0
0
0
0
0
0

Yes No
EXAMPLE: Will marks made with ball point pen or fountain pen be properly read? 0

2. Who will be your employer this fall? Whom do you
expect to be your long-run career employer?
(Mark as many as apply)

During Umpqua

3. Which of the following lob
activities do you expect to be
doing:

A. In the fall of 1971?
Fall,

1971
Career

Employer

B. in your lontrun career?

Government: (Mark as many as apply)
Federal (mei military) 0 0
State and local 0 0

Education:

Preschool and/or kindetgerten 0 0 Fell. Lawton
Elementary school 0 0 1971 Career
Junior high school 0 0
Senior high school 0 0 Teaching 0
Junior or community college 0 0
Four.year college or university 0 0 Research 0

Other non-profit organisations:

Hospital, clinic 0 0 Administration. ..® ®
Social welfare or community agency 0 0
Church 0 0 Sales Q ®
Other non-profit organization 0 0

Businms, industry and services: Service to clients
Self-employed 0 0 or patients . . Q CI
Small company (up to 1000 employees) . . 0 0
Large company (more than 1000 employees/0 0 None of the above

Other (incl. student, housewife)

None (do not plan to work)
0
0

0
0

(e.g., studying,

homemaking). . ) ®



4. What is your probable career
occupation? (Mark one)
Q Accountant or actuary

Q Actor or entertainer
0 Architect
0 Artist
0 Business (clerical)

0 Business executive

()Business owner or proprietor
()Business salesmen or buyer

o Clergymen (minister. priest)
o Clergy (other religious)
o Clinical psychologist

0 College inch*
0 Computer programmer

0 Conservationist or forester

0 Dentist (including orthodontist)
0 Dietitian or home economist

0 Engin"'
0 Farmer or rancher
0 Foreign Service worker

(including diplomat)

0 Housewife
0 Interior decontoddesigner
0 Interpreter (translator)
0 Lab technician or hygienist
0 Law enforcement officer

0 Lawyer (attorney)
o Military service lamer)
0 Musician (performer. composer)

Nurse

0 Optometrist
0 Pharmacist

Physiaan

0 School counselor

()School princiad/superintendent
0 Scientific researcher

0 Social worker
0 Statistician
0 Therapist (physical,

occupational, speech)

0 Teacher (elementary)
o Teacher (secondary)

0 Veterinarian
o Writer or journalist
o Skilled trades

0 Other
0 Undecided

6. When will you most likely
be natal and working in the
fall of 1971? (Mark one in
each column) 464.

4440
On a farm .00
In smell town 00
In moderate or large

else town or city

In metropolitan area,

central city

In metropolitan wee,

suburb 00
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6. How important Ire each of the following
reasons for your career choice?
(Mark one in each row)

Job openings are generally available ®
I enjoy working with the kind of

People involved 004
This is a well-paving career 000
Persons in this career are less vulnerable

to military service GOG
This choice satisfies my parents' hopes G0G
I feel this enables me to make an important

contribution to society 000
There are opportunities for rapid career

advancement GOO
There are opportunities for freedom of action. . .

7. How have you financed your college and living
memos as an undergraduate? If you plan to
attend graduate school, how do you expect to
finance it? (Mark as many as apply)

Seeress 441411.4414144.14%7
Support from your parents .0 0
Support from your spouse 0 @
Federal scholarship, fellowship, or grant 0 0
State scholarship, fellowship, or grant 0 0
Other scholarship, fellowship. or Vint 0 0
Federal loan G ©
Other loan C) C)
College work-study program © ©
Research assistantship... .© ©
Teaching assistantship © ©
Employment C.) 0
Other sources (savings. etc.) G 0

IL Which of the following have you done since entering
college in 1967? (Mark as many as apply)

Got married

Changed major field

Changed career choice

Failed one or more courses

Graduated with honors

was elected to a student office

Joined a social fraternity, sorority, or dub

Authored or co-authored a published article

Wes elected to an academic honor society

Participated in student protests or demonstrations

Dropped out of college temporarily

(exclude transferring?

Dropped out of college permanently

Transferred to another collo., before

graduating

0

0

9. What is the highest degree you now hold
and what are your future degree plans?
(Mark one in each column)

A.C! o
4 4) eo

4t0©©None

Associate (or equivalent)

(A.A., AS., etc.) 0C)C)0
Bachelor's Degree IA.B..

B.A., BS., etc.) 0 C)
Master's Degree (M.A.,

MS., etc.) 0®©®
Ph.D. or Ed.D. 0000
M.D., D.D.S., D.V.M. or D.O.. 0000
LLB. or J.D. (Law) 0000
B.O. (Divinity) 0C)C)0
Other 0000

10. How often have you discussed vocational
and career plans or a possible change in
major field with each of the following
persons? (Mork one in each row)

College advisor

Academic dean

Residence hall counselor

Guidance counselor

Friend

Professor or 1.104100f

ti

000
000
000
000
000
000

Plicement counselor or director. . . 0 0 C)

0 0 0
0C)

Family member or spouse

Dean of men or women

Counselor in nonunivrsity agency . (0.). e
Person employed in my intended

field ©U
Other 0 C)

11. What was your undergraduate gradePaint
average for the entire time you attended
college? (Mark one in each column) -\
3.75-4.00 (A or A.) 0 0
3.25-3.74 (A. or B.) 0
2.75-3.24 (8) 0 0
2.25-2.74 M. or C.) 0
1.75-2.24 IC) ®
1.25- 1.741C. or DO C)
Less than 1.25 ID or less). 0



12. Below is a list of IS different academic fields
grouped into general categories. Mark or_Ibt
three of the 16 fields as follows:

0 Current or last undergraduate major field of study

0 Merlons or lest Undergraduate minor field of study

Graduate major flied (complete if you are enrolled. or plan

to enroll, in graduate studies: otherwise, omit)

Arts and Humanities
0 0 0 Atcrtitecture
0 00 English (literature)
0©© Fine arts
00© History
0 0 © Journalism (writing)
0 00 Linguist (modern)
000 Language (other)
000 Music
0 00 Philosophy
000 Speech and drama
000 Theology
0 00 Othor

Biological Science
0 C) 0 Biology (general)
0©© Biochemistry
0 00 Biophysics
000 BolonY
000 zoo oav
0 00 Other

Business

0 CIO Accounting
000 Business Admin.
0 00 Electronic Data

Processing

0 00 Secretarial studies
(;) (;) Other

Engineering

00© Aeronautical
000 Civil
0 00 Chemical
000 Electrical
0 0O Industrial
0 0 0 Mechanical
0 00 Other

Physical Science

0 00 Chemistry
0 00 Earth Science
000 Mathematics
0 00 Physics
0 00 Statistics
000 Other

Professional
0 0 © Health Technology

(medical, dental.

laboratory)

0 0 Nursing
CI 0 0 Pharmacy
0 0 0 Prulentistry
000 Purl0

0 0 Premedical
0 0 Preveterinary
0 0 Therapy (occupst.,

physical, speech)

0000ihof

Social Science
0 Anthropology

0 ©0 Economics
0 0 Education
O QC) History
0 C)O Politics' science

(government,

int. relations)
0 0 0 Psychology
0 0 ©Social work
0 0 Socioio(P/
0000ther

Other Fields
000 Agriculture
0 0 Communications

(radio, T.V., etc.)
0 0 0 Electronics

(technology)

00Z 0 Forestry
00© Home economics
000 Industrial arts
0 0 0 Library science
0 0 0 Military science
00 0 Physical education

and recreation

0 0 Ot her (technical)
00 @Other (nontechnical)

000 Undscidsci

Please be sure that only three circles have been muted in

the above fist.

35
Agree strongly

13. Mark one in Agree somewhat
each row: Disagree somewhat

Disagree strongly

College faculty are more competent than are students
to specify the curriculum

The activities of married women are best confined to
the home and family

Parents should be discouraged from having large I amities

Colleges would be improved if organized sports were
dwernphasized

Scientists should publish their findings regardless

of the possible consequences.

Realistically. an individual person can do little to

bring about changes in our society

The chief benefit of a college education is that it

increases one's earning power

My beliefs and attitudes are similar to those of most
other people my age

Faculty promotions should be baud in part on student

evaluations

Student publications should be cleared by college officials .

Women should be subject to the draft

College officials have the right to bon persons with extreme

views from speaking on campus

Students f: um disadventaged social backgrounds should be

given preferential treatment in college admissions

Most college officials have been too lax in dealing

with student protests on campus

Open admissions (admitting anyone who applies) should
be adopted by all publicly-supported colleges

Even if it employs open admissions, a college should

*weed degrees bawl on the same performance

standards for all students

Open admissions is a good idea because it equalizes

opportunities for higher education

Open admissions is okay, but the 'Pidgins who have high

school deficiencies or poor marks should attend separate

colleges

Open admissions is a good idea because it offers many
students a chance

Open admissions lowers the value of a degree

Open admissions lowers the reputation of a college

Open admissions discourages applications from outstanding

high school graduates

A student's grades should not be revealed to anyone of

campus without his consent

Students should be more militant in defending their interests . 0000
Students who disrupt the functioning of a college should

be expelled or suspended

Much of what is taught at college is irrelevant to what
is going on in the outside world

Most faculty are strongly intrigued in the academic
problems of undergraduates

Colleges should be actively engaged in solving

social problems

Most rules governing student behavior at college are sensible

Most professors don't do much to earn their pay

'"sost%''k%),\.0000
0000
0 0 0 0

0000
0000
0000
0000
0000
0000

. 0000
0000
0 000
0000
0000
0000

0000
0000

0000
0 000
0000
0000
0000
0000

0000
0000
0000
0000

. . 0000
0000



14. Indicate the importance to you
personally of each of the following: 41,18.4v

(Mark one for each item)
s, Pt

B ecoming accomplished in one of the performing arts

(acting. dancing, etc.)

Beaming an authority on a special subject in my subject field

Obtaining recognition from my colleagues for contributions

in my special field 0000
B ecoming an accomplished musician 1M/formal Or comPosea 0006

06009000000000000
Participating in an oromintion like the Puce Corm or Vigil 0600600000000

004)60
061006
060000000000000000000
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becoming an expert in finance a-id commerce

having administrative responsibility for the work of others

Being very welfeff financially

Helping others who are in difficulty

Becoming an outstanding athlete

B ecoming a community leader

Making a theonticol contribution to science

Writing original works (poemi, novels. sheet stories. etc.)

Never being obligated to people

Creating artistic work (painting. sculpture, Mannino. etc.)
Keeping up to date with political affairs

Being successful in a business of my own

Developing a meaningful philosophy of life
Having opportunities to be original and emotive

Having a stable. mum lotto
Being free from supervision in my work
Having opportunities to be useful to society

Having a chrome to exercise leads ship

Living and working in the world of ideas

Working with people nether than things

Avoiding a high-pressure job

Si.%0000
060000000000000000000

15. How many college credit hours of work have you had in the
%Slowing subjects? (Mark one in each row)

Physical sciences 0 0 0 0
Biological sciences 0 0 0 0
Mathematics 0 0 0 0
Social sciences 0 0 0 0
Arts and humanities 0 0 0 0
Education 0 0 0 0
Elementary school practice teaching 0 0 0 0
Secondary school practice teething . 0 0 0 0

0 00 00 00 00 00 00 00 0
15 Undergraduate education in America would be improved it:

(Mork as many as apply)
All courses were elective 0
Grades were abolished 0
Course work ware more relevant to contemporary life and problems . . . 0
More attention NW. paid to the emotional growth of students

Students were required to spend a Year in community lank* in
the U. S. or abroad

The college were governed completely by its faculty and students

There were less emphasis on specialized training and more on

broad liberal education

O

O
O

O

NOTE: IF YOU ARE (OR PLAN TOW AT ANY TIMID AN ILENE
TARY OR SECONDARY SCHOOL TEACHER. PLEASE ANSWER THE
FOLLOWING ITEMS. 101Asevoiek yes Itsve WNW: pine Hews
your oroseelotwolvo in elto envelope omitted. Thank we.)

17A. When do you plan (or hope) to start teaching?
(Mark one)
I have already started on a full-time job (skip to item III) . . 0
I have already started on a pantime job (skip to nem IS) , . . 0
This year on a fulltime basis
This year. on a parfitime basis 0
In one to three years 0
Some time later 0

IL Hen you applied for a teaching position? (Mark one)
Yes, to one school system and received a contract 0
Yes, to more than one school system and received a contract . 0
Yes, to one school systom, but received no contract 0
Yes, to more than one school system, but received no contract 0
No, because I am not yet qualified 0
No. bemuse I know that teaching jobs air scarce 0
No. for other reasons 0

111. How long a teaching career do you anticipate? (Mark one)

000
0

Less than two years

Two to five Viers
More than five years but not the rest of my working life

Most of my working life

15. Which of the following kinds of pupils do you expect to be
in the oel of those you bath on your first job? Which
would you most prefer to teach? (Mark one in each column)

white /Caucasian

Illack/Negro/Afro-Anwrican
American Indian

Oriental

MexicenAmericen/Chiceno '

Puerto Rion
Other

Don't know

Expect Profit
To Tooth To Tenn

OD 0
0 0
O 0
O 0
0 0
0 0
O 0
0 0

20. Which of the following kinds of pupils are you trained to
teach, expect to teach, prefer to teach, and feel prepared
to teach? (Mark as many as apply)

8 4114 0 ID Mentally retarded children

0 10 0 0 Physically handicapped children
0 ® 0 0Emotionally disturbed children0 ® 0 Exceptionally bright children0 ® ® 0 Highly creative children
0 0 0 0 Socially/economically disadvantaged children0 ® ® 0Bilingual children

0 0 0 0 Preschool children

0 0 0 ©Adults0 0 ® 0 Nom of the above
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APPENDIX 11

Precision of the Data and Their Comparisons*

So far as random errors are concerned, the standard error of a cate-

gorical percentage is a function of that percentage and of the number of

participants (unweighted) in the group. Approximate standard errors for

various levels of item response percentages and group sizes are presented

in Table 1-1. In comparisons involving item response percentages for in-

dependent groups or for changes in the cohorts over time, the standard error

of the difference approximately equal to the square root of the sum of

the squared sampling errors. Allure/once for finite sampling and stratifica-

tion reduces values somewhat. Nevertheless, the tabled vaUeeshould 50

regarded as Ulm-bound estimates of sampling errors because subjects were

sampled within institutions participating in the 1967 freshman survey (two-

stage amain" with an error component at each stage). Although the weighting

procedures minimise "-"own sources of systematic bias, the data are also sub-

ject to some unknown degree of constant and nonrandom variable errors, in

part attributable to the imposing of quality contro; conditions for inclusion

in national normative tabulations.

Table E-1

Standard Errors of Categorical ResponseaPercentagss
for Groups of Various Size

Number of ActualtParti-
claants in Group 1% or 99% 10% or 90% 25% or 75% 50%

2,500 .199 .600 .866 1.000

5,000 .141 .424 .612 .707

7,500 .115 .347 .500 .577

10,000 .100 - .300 .433 .500

25,000 .063 .190 .274 .316

5C,000 .044 .134 .194 .224

a
Assumes simple random sampling of students from an infinite population.
b
To determine, see Tablt. 2, columns 1 through 3.

*Revised and adapted frog the ACE Office of Research Staff (1972, pp. 93-94).
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